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Preface 
 
The following report is one of 17 projects carried out as part of the 
Practitioner-Led Research Initiative (PLRI), funded by the NRDC and the ESF 
between 2004 and 2006 and coordinated by a team at Lancaster University. 
Two collections of these projects have been published by the NRDC: New 
ways of engaging new learners (Hamilton and Wilson 2006) and Practitioners 
leading research (Hamilton et al. 2007). In addition to reports on the individual 
projects, these two publications also contain details about the process of 
supporting and carrying them out, and offer information and resources about 
the wider context and significance of practitioner research. 
 
The PLRI funded small groups of practitioners to carry out nine-month 
research projects. Groups were invited to pose researchable questions that 
would be useful to them, their employing institutions and their local 
communities. Each group was endorsed by a senior manager within their 
organisation and projects paid for cover time, and someone offering on-the-
spot research support. The idea was to draw in a new constituency of 
beginning practitioner researchers by offering a chance to step back and 
reflect on practice and to systematically explore day-to-day issues arising 
from the Skills For Life policy. 
 
The reports were divided into three groups by theme: 
• Round One: New ways of engaging new learners. 
• Round Two: Understanding purpose and perseverance – learners’ 

aspirations and commitment to learning. 
• Round Three: Creativity in teaching and learning. 
 
These reports are just one of the outcomes of small-scale studies carried out 
by practitioners engaging in research for the first time. They are strongly 
rooted in the pressing concerns of day-to-day practice. They draw on the 
perspectives of practitioners and learners working in Skills for Life 
programmes. Their insights and innovations are an important addition to the 
NRDC’s portfolio of research. In many cases they complement larger scale 
projects or explore issues not touched on by more traditional research. 
 
Those who took part in the PLRI attest to the value of engaging in research 
activity of this kind. They reported that the benefits included acquiring 
research skills and tools; confidence; respect from colleagues; a regenerated 
interest in their own profession; more respect for their learners and a greater 
interest in professional development. They also reported how much they had 
enjoyed the experience despite the extra work they had all put in. The project 
findings have been communicated in a variety of ways and have been 
especially influential in local programmes and organisations.  
 
As well as providing new insights into specific topics, these reports offer a 
wealth of detail about how projects were carried out, the challenges of doing 
practitioner led research and ideas about how research can be used to 
improve practice. In making the reports available, the NRDC hopes that these 
accounts will be springboards for other who plan to engage with practitioner 

4



 

research in their own organisations and a resource for the field, both in the UK 
and internationally. 
 

Mary Hamilton 
June 2007 
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Introduction 
 

This research focused on the effects of incorporating reading for pleasure into 
Skills for Life literacy classes based on the Adult Literacy Curriculum and 
whether there is evidence to support the link between creative reading and 
the acquisition of functional literacy skills.  
 
The premise that ‘enjoyment of learning is fundamental to successful learning’ 
(Phil Hope MP, Minister for Skills 2005) underpins the Vital Link improvement 
programme for building and promoting the capacity of public libraries to 
support the Government’s Skills for Life strategy by embedding reading for 
pleasure in the Skills for Life curriculum. 
 
Skills for Life literacy tutors are increasingly under pressure to demonstrate 
learner progression by meeting the requirements of the National Literacy 
Tests at Level 1 and Level 2. They experience a tension between providing 
creative ‘learner-centred’ teaching and learning experiences, and the pressure 
of teaching to the requirements of the tests. As a result the experience of 
reading for pleasure is in danger of being pushed to the margins of group and 
individual learner experiences and viewed as time-consuming and 
inappropriate as a class activity.  
 
If reading for pleasure is to have greater emphasis in the Adult Literacy Core 
Curriculum there needs to be evidence of how it enhances the teaching and 
learning experience of tutors and learners and contributes to the 
Government’s targets for learner achievement. This project provided an 
opportunity for practitioners and learners to include reading for pleasure in 
their literacy classes and for practitioners to reflect on their everyday practice 
of book- related activity in more detail.  
 
The research project provided the opportunity for library staff, Skills for Life 
tutors and learners to contribute to a more creative interpretation and 
application of the Adult Literacy Curriculum.  
Initially the Skills for Life tutors were concerned that reading for pleasure 
activities would take time that could not be spared from courses focused on 
the Level 1 or Level 2 literacy curricula. Equally, some of the learners felt that 
it was not ‘real work’ because they could not identify specific learning 
outcomes from simply reading a book. The skills of the library staff and tutors 
enabled learners to become engaged with what they were reading and 
experience the feeling of wanting to find out what happened next or how a 
situation was resolved. 
 
At the focus group meetings learners expressed their delight at being able to 
finish reading a book. They became confident in giving their opinions and 
identifying how their literacy skills had improved. They could discuss how a 
story is structured and how an author maintains the interest of the reader. 
Many learners described how they had started to read more and how they 
had persuaded friends and family members to read Quick Reads.   
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Aims of the project 
 

The aims of the project were to: 
 

• investigate the links between innovative reading activity with learners 
and greater enjoyment, motivation, progression and the more 
functional acquisition of skills that support adult learners in meeting the 
Government’s ambitions for learner achievement 

 
• enable Skills for Life practitioners to reflect on their everyday practice in 

more detail to uncover the impact of book-related activity for learners 
 

• begin to address issues raised in Adult literacy learners’ difficulties in 
reading: an exploratory study (Besser et al. 2004) about the link 
between wider reading and vocabulary acquisition  

 
• begin to address how emotion, attitude and motivation affect cognitive 

growth with adult learners – all areas that can be affected by an 
engagement in reading 

 
• identify aspects of good practice and helpful information that support 

partnership working between Skills for Life tutors and library staff. 
 
Context of the project 
 

In Essex there is considerable experience of using reading for pleasure in 
Skills for Life literacy classes. The partnership between Essex County Council 
Adult and Community Learning and Essex County Council Libraries began in 
2000 when the library service was identifying ways to support emergent 
readers who wanted to enjoy books and use libraries. Adult and Community 
Learning and the library staff worked together to develop criteria that enabled 
library staff to identify mainstream books that were accessible to emergent 
readers in Skills for Life classes. The partnership has continued with library 
staff visiting classes and learners visiting libraries.  
 
Framework for the future (DCMS 2003) highlighted the contribution that 
reader development strategies can make to improve and encourage reading. 
The action plan of Framework for the future included using reader 
development as a basis for partnership with the Skills for Life sector.  
 
The work in Essex has informed the development of the national Vital Link 
programme. Run by The Reading Agency in partnership with the National 
Literacy Trust and the National Reading Campaign, it focuses particularly on 
how creative reading activity through libraries can motivate students and 
engage new learners and takes partnership between the library and Skills for 
Life sectors as its starting point. 
 
The Vital Link online toolkit for literacy practitioners is designed to assist in 
supporting reading for pleasure and partnership working with Skills for Life 
practitioners and the library service. 
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The Skills for Life tutors who took part in the project liaised with library staff 
who visited the literacy classes and used resources from the toolkit to 
encourage learners to identify their reading preferences, hold their interest 
and encourage them to feel confident about expressing an opinion of the 
books they had read. 
 
The University of Sheffield evaluation of the pilot phase of the Vital Link in 
2001–2 and the Quick Reads programme in Essex in 2003 was drawn from 
focus groups with learners and tutors, and showed the benefits gained by 
reading for pleasure. The evaluation also highlighted the educational benefits 
of learners adding reviews to the library services readers’ website ‘Ask Chris’. 
Essex Libraries have developed a service to emergent readers that is 
embedded into their staff training, stock selection and procedures, with Quick 
Read collections at all the libraries. 
 
Several publishers have embarked on a two-year literacy initiative focused on 
the ‘emergent reader’ audience. On March 2, 2006 well-known fiction and 
non-fiction authors published 12 books under the Quick Reads banner. In May 
a further ten Quick Reads were published to coincide with Adult Learners’ 
Week. Further titles will be published in 2007 and beyond. The list of books 
will be varied and broad-based, aimed at making reading accessible and 
enjoyable. 
 
The BBC is targeting the same audience through its three-year RaW (Reading 
and Writing) campaign from autumn 2005 and the Vital Link is building 
libraries’ capacity to cater for the emergent reader through its stock and 
through creative engagement with the Skills for Life sector. 
 
This research took place during a time of restructuring in adult and community 
learning. The ACL manager responsible for the project left the County Council 
and a new manager stepped in at short notice. 
 
Research question 
 

The key question to be answered by the research project was: 
 
What are the links between innovative reading activity with learners and 
greater enjoyment, motivation, progression and skills acquisition? 
 
Research design 
 

The organisations involved in the project were Essex County Council Adult 
and Community Learning and Essex County Council Libraries. The project 
began in September 2005 and work with the learners was completed by April 
2006. 
 

Eight Skills for Life tutors working at adult community colleges across Essex 
agreed to take part and track the impact of innovative book-related activities 
with a minimum of 40 learners.  
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The 57 learners who volunteered to take part in the project attended adult 
literacy classes linked to the National Tests at Level 1 or Level 2 in 
Chelmsford, Canvey Island, Colchester, Basildon, Brentwood, Harlow, Maldon 
and Warley.  
 
The project was introduced to the tutors as appropriate for learners who were 
emergent readers ranging from literacy Entry level 3 to Level 2. Some 
learners wanted to participate in the project even though they were not 
consistently at these levels. The tutors included learners who were interested 
and enthusiastic and adapted their teaching strategies accordingly. The 
variation of reading ability in the Entry level 1 to Entry level 3 range is in 
accordance with the ‘spikey profiles’ of adult learners who are often better at 
reading than writing. 
 
Library staff visited seven of the literacy classes and advised the tutor in 
Colchester. They used the Vital Link toolkit reading activities to interest and 
engage the learners and after detailed discussions about individual 
preferences and personal interests returned to the groups with a range of 
appropriate books. 
 
Tutors planned the reading activities and integrated them into their courses. 
None had any problem linking the reading for pleasure work to the Adult 
Literacy Curriculum. Learners worked with their tutors to complete reading 
diaries and book reviews. Library staff visited to discuss learners’ and tutors’ 
responses to the books and to provide more Quick Reads. Learners and 
tutors also provided feedback comments at focus group meetings. Tutors 
were funded for an extra two hours week to complete paperwork and meet 
colleagues to share ideas and experiences. 
 
The learners completed a questionnaire at the beginning and end of the 
project. Briony Train – a researcher at the University of Sheffield who carried 
out previous research on Vital Link and Quick Reads – advised on the design 
of the initial questionnaire (see Appendix 1). Genevieve Clarke, National Co-
ordinator for the Vital Link, also provided support.  
 
Data collection 
 

The initial questionnaire established a baseline of information about the 57 
adult learners, including information about gender, age, nationality, levels of 
literacy, interests, reading habits and library membership.  
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Figure 1: Initial questionnaire – learner profiles 

Initial Questionnaire Introduction - Summary of Learner Profiles
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The introduction to the questionnaire described learners recognisable as 
similar to most Skills for life learners nationally: most were aged 25–49 with 
the younger and older age groups almost equally represented. Women 
outnumbered men and there were no men in the under-25 age group. 
Learners identified a wide range of interests of which the most popular were 
cooking, gardening, ICT, craftwork and art. One learner recorded an interest 
in keeping fit. 
 
Sixty-seven per cent of the learners already belonged to the library but only 
half of these visited it regularly (at least once a month), so overall a third of 
learners accessed a library regularly.  
 
Eleven learners had taken part in a Quick Read project in 2003. They were all 
members of the library but only five visited regularly.  Of the remaining six 
learners one has mobility difficulties, one prefers to buy books and four of the 
learners rarely visit a library.  
 
Library staff visited the groups to introduce books using the Vital Link toolkit. 
Learners discussed their individual preferences and library staff provided the 
books. The learners then wrote book reviews of the Quick Reads. 
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During the project tutors and library staff met in Chelmsford to share good 
practice and information that would be helpful for library staff and Skills for 
Life tutors locally and nationally. Paul Davies from the NRDC gave a 
presentation entitled, ‘The use of soft outcomes in research’.  
 
During the project the research practitioner visited the eight literacy classes to 
lead the focus group sessions. The comments collected at these sessions 
were passed on to library staff who matched them to the five generic learning 
outcomes (see Appendix 3).  
 
The generic learning outcomes were a tool that enabled museums, libraries 
and archives to measure the outcomes and impact of learning and 
demonstrate how cultural organisations contribute to the learning society in a 
local, national and global environment. 
 
Data analysis 
 
A wide range of data was collected from tutors and learners. 
Paperwork for each learner was checked and each learner was allocated a 
number. Learner responses to the questions were collated, summarised and 
recorded in Excel spreadsheets and bar charts. This method ensured that 
information could be traced back to individual learners. 
 
Table 1: Data analysis 
 
Data                                     Analysis  
 
1 
 

 
Initial questionnaire  
Introduction 

 
Excel bar chart (Figure 1) 

2 Initial questionnaire  
Questions 1–5 

Learner responses to Questions 1–5 were 
summarised as Mind Map 1 
 

3 Q.6 asked learners what 
would put them off reading 
a book 

Learner comments included in key 
messages 
 
 

4 
 
 

Final questionnaire Final data is shown on Mind Map 2 The 
‘little’ and ‘a lot’ response percentages are 
added together because these were positive 
responses from the learners 

 
5 
 

Tutors’ evaluations of the 
impact of the project on 
individual learners 

The tutor responses were compared to the 
responses of the learners. These are shown 
as Table 2 
 

 
6 

Sharing good practice A leaflet containing information for tutors and 
library staff has been produced by Adult and 
Community Learning  

 
7 
 

Levels of learner 
achievement 

The learning levels of the learners at the 
beginning and end of the project are shown 
as Table 3 
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8 

Library membership The number of learners who were library 
members at the beginning and end of the 
project is shown in Conclusions 

 
9 

Focus group data 
collection 

Generic learning outcomes shown on a bar 
chart (Figure 2) 

10 Tutors’ notes Comments are included in key messages 
 

 
All the quantitative and qualitative sources of data triangulate very effectively. 
The perceptions and experiences of the tutors, library staff, learners and the 
research practitioner linked together to form a strong body of evidence. 
 
Findings  
 
The initial questionnaire asked for information about how frequently learners 
accessed different types of reading material, their relaxation activities, book 
purchases, internet shopping and discussion topics.  
 
Learner attitudes to reading at the start of the project 
Only 61 per cent (35 learners) responded to the question about their attitude 
to reading at the start of the project. This may have been because the 
question left the learner to define their feelings and did not provide them with 
options to choose from. 
 
Half of the learners who responded said that they enjoyed reading but that 
lack of time often caused difficulties. The rest of the learners who responded 
said that they were either nervous about reading or disliked it. 
 
Overall there was a lack of enthusiasm about reading, particularly reading 
books. The most frequent response to all the questions about reading on the 
initial questionnaire was ‘sometimes’, which may have seemed a safer option 
than saying never.  
 
The initial questionnaire showed that less than half the learners read anything 
often and official letters and magazines were read more frequently than 
fiction/non-fiction books. The most popular relaxation activities were watching 
TV and listening to music. Learners rarely accessed the internet and TV 
programmes were the most frequent topics of discussion. 
 
Mind Map 1 summarises learner responses to the initial questionnaire.  
 
The final project questionnaire 
The final project questionnaire (see Appendix 1) demonstrated the impact of 
the project on the enjoyment, learning and motivation of the learners. 
 
Mind Map 2 records the learner responses to the final questionnaire at the 
end of the project.  
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Mind Map 1: Learners’ responses to the initial questionnaire 
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Mind Map 2: Learners’ responses to the final questionnaire 
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Each question in the final questionnaire included an opportunity for the 
learners to assess how much they had learnt about themselves. Tutors felt 
that some learners held back on their responses because they were still 
surprised that they had actually read several books and taken part in 
discussions about them.  
 
Learners said that they had learnt more about their own reading tastes, they 
were able to choose books to read for pleasure and they could form a view 
about books. They also said that they felt more confident about their skills and 
abilities generally. These responses came through very strongly in the focus 
groups and were supported by the tutor evaluations of individual learners. 
 
In terms of functional literacy skills learners said that they were able to read 
more confidently, enjoyed reading for pleasure, expressed themselves in 
writing, wrote book reviews and took part in discussions. They were more 
hesitant about assessing their ability to think more creatively but a 65 per cent 
positive response is a strong indication that they had their own ideas.  
 
Learners said that they felt more motivated to learn. Skills for Life learners 
have often overcome huge barriers to learning and are well motivated but 
nervous about their abilities. Their greater motivation may have been linked to 
increased self-confidence. 
 
Tutor evaluation questionnaire 
It is interesting to compare the learners’ responses to the final questionnaire 
and their tutors’ evaluations of the impact of the project. The learners seem to 
have gained more from the project than their tutors realised. Their tutors were 
positive about the outcomes but the learners responded more strongly to 
every question. 
 
Table 2: Tutor and learner evaluations of the project 
Questions on the tutor evaluation of 
learners’ final questionnaire 

Learners’ 
responses  

Tutor evaluations of 
learners 

Are learners better at choosing books 
to read for pleasure? 

Yes 79% 
 
 

Yes 78% 

Can learners read more confidently?  Yes 80% 
 

Yes 76% 
 

Can learners form a view about 
books? 

Yes 79% 
 

Yes 77% 

Can learners express themselves 
better in writing? 

Yes 79% Yes 68% 

Have learners taken part in 
discussions? 

Yes 84% 
 

Yes 79% 
 

Are learners more confident about 
skills and abilities? 

Yes 88% 
 

Yes 77% 

Are learners more motivated to learn? Yes 87% 
 

Yes 69% 
 

Are learners more positive about 
libraries 

Yes 79% 
 

Yes 69% 
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It may be that the high responses of learners to questions about increased 
self-confidence and motivation to learn need more time to become apparent in 
class. The significant information is that learners and tutors are saying very 
strongly that reading for pleasure has positive outcomes.  
 
Focus group information 
Library staff linked the comments from learners to the generic learning 
outcomes (see Appendix 3). Enjoyment, inspiration and creativity scored the 
highest, followed by activity, behaviour and progression. These are the 
infrastructure supporting the acquisition of skills, knowledge and 
understanding that affect attitudes and values.  
 
Figure 2: Comments mapped against generic learning outcomes 

Comments from Quick Reads Focus Groups mapped 

against Generic Learning Outcomes
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Comments from Skills for Life Tutors 
 
‘A lot of my learners have benefited from the reading activities carried out as 
part of this project.’ 
 
‘[A] … has five children. I’m sure that her new passion for reading as a result 
of this project will benefit them as well.’ 
 
‘Using Quick Reads for a book-group type session has worked well in my 
Skills for Life classes. It has developed skills right across the curriculum.’ 
 
Conclusions 
 
The main messages from Skills for Life tutors are as follows. 
 

• The support, expertise and resources of the library service make it very 
easy to include reading for pleasure in delivery of the National Literacy 
Curriculum.  

• The Vital Link reading resources are powerful tools in engaging 
learners’ interests. 

• Introducing reading for pleasure enables tutors and learners to share 
their individual interests.  

• Linking the activities to the National Curriculum is straightforward. 
• The improvement in learner self-confidence supports the development 

of functional skills. 
• Oral literacy work is greatly enhanced by the confidence gained from 

reading for pleasure. 
 
Central to the research project is how the Skills for Life tutors enabled their 
learners to provide such a strong body of evidence about the benefits of 
weaving reading for pleasure into the adult literacy curriculum (see Appendix 
4). Some key points emerged from the research evidence. 
 
• Likes and dislikes:  the freedom not to finish a book. A major factor 

was that tutors and learners shared their personal likes and dislikes about 
reading for pleasure. Initially many learners thought that if they began to 
read a book and then lost interest it was a reflection on their reading and 
intellectual abilities rather than their personal interests and skills of the 
author in engaging the reader. The freedom not to finish a book was an 
important aspect of library staff and tutors’ work with the learners. 
However, all the learners finished reading the books they had selected. 

 
• The length of a book and the length of chapters. Learners who rarely 

read a book agreed that they disliked thick books with dense print. This 
was linked to the length of chapters and the difficulty of reading a whole 
chapter at a time. Learners with poor memories found it difficult to resume 
their place in a book if they had to stop reading part way through a 
chapter.  
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• Engaging the learner and reading the first chapter. Library staff and 
tutors used games and discussions to introduce learners to the Quick 
Reads. Tutors supported learners through the first chapter of the book, 
discussing the language, characters, plot and what might happen next. 
Speaking and listening activities enabled learners to share their 
perceptions and consider different attitudes and values.  

 
One tutor commented: 
‘… hearing the book read out loud and the discussions have helped …  to 
absorb the content of the book.’ 
 
One literacy group disliked hearing the story on CD. They preferred to read at 
their own pace and use their imaginations to picture what was taking place. 
They also objected to the accent of the reader on the CD.  
 
The tutor wrote: 
‘This session took me completely by surprise!’ 
 
Learners who were sceptical about their tutor’s choice of a Quick Read for a 
group reading task decided to continue with the book after they had read and 
discussed the first chapter. The homework was to read the next chapter by 
the following week. The learners returned the following week having read the 
whole book, encouraged family members to read the book and keen to share 
their strong opinions with the rest of the class.  
 
The tutor recorded: 
‘It made the prediction exercise I had planned more difficult but showed a 
greater eagerness than previously observed.’ 
 
• Life experiences. Learners showed great insight into the development of 

the plot and characters of the books that caught their interest. They 
expressed surprise at finding some of their own life experiences reflected. 
They felt less isolated after reading about issues that they recognised and 
more confident about giving opinions based on experience. 

 
• Rewriting the ending. Learners were eager to rewrite the endings of 

books that they felt could be improved. The freedom to use their own ideas 
was a powerful motivator in supporting their writing.  

 
Tutors wrote: 
‘[Learner X] has never written such a long piece of text. It was a great ending 
with an unexpected twist.’ 
 
‘[Learner Y’s] enthusiasm for writing has taken off, partly as a result of 
rewriting the ending for Pipe dreams.’ 
 
A learner wrote: 
‘I am not good at reading but this book was brilliant. I liked it so much that I 
did my own ending. It has started my reading.’ 
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During the focus group discussions the learners were adamant that their 
endings had improved the books. 
 
Functional literacy skills 
The learners identified a wide range of knowledge and skills linked to their 
reading activities, particularly:  
 

• improvement in vocabulary 
• increased awareness of the importance of punctuation, particularly 

commas and speech marks 
• improvement in spelling 
• improvement in summarising and writing book reviews 
• improvement in discussion skills 
• the confidence to be able to give an opinion about a book. 

 
Tutor evaluations of individual learners also identified improvement in all 
these areas.  
 
Tutors found that it was easy to use the Quick Read texts for working on a 
range of functional literacy topics and the learners found it easier to work on 
text analysis because they understood the broader context of the piece of text 
within the story. The group discussions about the story also made group and 
pair work easier for the tutors and the learners.  
 
Skimming and scanning for information were easier because the text was 
familiar. This also helped with work on punctuation. Some follow-up pair work 
focused on sentence construction, identifying simple, compound and complex 
sentences. Group discussions identified how different types of sentences 
affected the story. Tutors also recorded that learners became aware of how 
an author’s choice of language can indicate the genre of a book. This 
influenced the creative writing of the learners.  
 
Extracts from tutors’ notes 
‘One student visited the library but found the experience too overwhelming. 
Library staff visiting his class have enabled him to start to read with 
confidence.’ 
 
‘He always used to be late for class. Now he is late because he is in the 
coffee area reading a novel. He has even bought an armchair to sit in at 
home.’ 
 
‘A learner who did not read at all (prior to this project) enjoyed Quick Reads 
so much that she bought herself a Dictionary of English Usage and accesses 
information for herself.’ 
 
‘R has introduced her dyslexic daughter to Quick Reads and they have 
worked together to complete them.’ 
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Library membership 
The 11 learners who had taken part in a previous Quick Read project said that 
as a result of this project they knew more about the facilities and services 
available in libraries. All of them had taken an active part in class discussions 
about books and nine recorded that they had learnt more about their own 
tastes in reading. 
 
Fourteen learners joined the library as a result of the project: thee numbers 
went up from 38 out of the 57 learners to 52. 
 
Table 3: Learning levels of the learners 
Learning levels at the beginning of 
the project 

Learning levels at the end of the 
project 

E1   9% of learners E1     7% of learners 
E2   9% of learners E2    10% of learners 
E3  30% of learners E3     25% of learners 
L1   31% of learners L1     21% of learners 
L2   21% of learners L2     37% of learners 
 
The figures suggest that the reading for pleasure project had most impact in 
supporting the transition from Entry Level 3/Level 1 and Level 1 to Level 2. 
 
Summary 
The findings from practitioners and learners who took part in this project 
demonstrate that reading for pleasure supports the development of increased 
enjoyment, self-confidence, motivation and the acquisition of functional 
literacy skills. 
 
Use and dissemination 
 
The findings from this research will inform practice for Skills for Life providers 
and library staff working in partnership locally and nationally. 
 
The National NRDC dissemination event took place in London in July 2006 
with a local dissemination event in Essex during autumn term 2006. 
 
The Vital Link will publicise the research at local and national events. Essex 
Library Service and Essex Adult and Community Learning Service intend to 
highlight the successes of the project by producing good practice guidelines 
based on feedback from library staff and ACL tutors involved in the project 
about what had worked well. These will support literacy tutors and embed 
reading for pleasure into Skills for Life provision in Essex. A draft document 
has been prepared but has not yet progressed any further. 
 
The project will add to the body of research evidence already carried out by 
the Vital Link and the NRDC identifying the advantages of including reading 
for pleasure in the teaching of literacy. 
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Publishers who are interested in developing books for emergent readers will 
welcome these outcomes. The research clearly supports further development 
of Quick Reads for adults who enjoy reading but do not have time to read long 
books and for adolescents who are reluctant readers. 
 
Research practitioner comments 
 
It has been a pleasure to be involved in the project because the practitioners, 
library staff and learners in Essex worked with such enthusiasm and 
enjoyment. They would have appreciated having a complete academic year 
for the project but every tutor identified how their learners had benefited from 
participating. 
  
The amount of information has been vast, and sorting and ordering it all has 
been challenging. Establishing a methodology that enabled me to get back to 
every tutor and learner comment made me feel more confident about 
managing the information.  
 
Contacting tutors, who nearly all work part-time in a variety of different days 
and hours, was not always easy, especially as some tutors do not have easy 
access to e-mail. 
 
Visiting all the projects in locations across Essex was difficult because it was 
not possible to group sessions together. Consequently there were eight focus 
groups instead of three and travelling time and mileage exceeded the original 
specifications of the project. However, direct contact with the practitioners and 
learners brought the project to life and enabled me to experience the 
enjoyment and enthusiasm of the learners.  
 
Putting faces to names on questionnaires was invaluable as learners felt I 
knew a little about them already and they were more prepared to talk about 
their learning experiences.  
 
Skills for Life tutors and library staff in Essex have excellent working 
relationships. The project has provided further evidence of the strength of the 
partnerships and the advantages for both services and for the Skills for Life 
learners. 
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Appendix 1: Questionnaires  
 

Reading for Pleasure 
Initial Reader Questionnaire 

Autumn Term 2005                 Name of College……………………… 
 
Name of student……………………………………………Literacy  E3, L1, L2 
Name of Tutor……………………………………………….Date………… 
 
How would you describe your feelings about reading generally? 
 
Please indicate your interests, e.g. crafts, cooking, sewing, DIY, sports? 
 
Do you belong to your local library?    Yes/No  
 
Do you visit the library regularly, at least once a month?    Yes/No  
 
Have you previously been involved in any Quick Read project?  Yes/No 
If Yes, when were you involved? 
 
If you would like to, please indicate your age. 
Under 25 
25-49 
50+ 
Prefer not to say. 
 Never Sometimes Often 
1. Do you read?    
Newspapers    
Leaflets    
Official Letters    
Instruction manuals    
Magazines    
Books – fiction    
           - non fiction    
    
2.When you have time to sit down 
and relax what do you like to do? 

   

Watch TV/Video/DVD    
Read a magazine    
Read a newspaper    
Read a book    
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Play music    
Play station (PS2) games    
    
3. Shopping 
Do you buy books? 

   

For yourself, when you go shopping    
For yourself, from a bookshop    
For a child’s present    
To support a child’s schoolwork    
As a present for a friend or relative    
    
4. Internet shopping. E.g. Amazon, 
 eBay. 
Do you buy  

   

Books    
Videos/DVD    
CDs    
PlayStation games    
    
5. Do you discuss what you read with 
family or friends? 

   

Tv/Radio    
Newspaper articles    
Magazine articles    
Books    
    
6. Is there anything that would put you off reading a book? 
 
 
Student’s signature……………………………………………………………Date……… 
 
Tutor’s signature…………………………………………………………………Date……… 
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Final questionnaire 
Learner and tutor questionnaires designed by the Vital Link were used to 
collect ethnological information and data at the end of the project. The Vital 
Link questionnaires can be accessed at 
www.literacytrust.org.uk/vitallink/index.html 
 
The focus group instrument (July 2003) established by Briony Train for the 
evaluation of Quick Reads formed the basis of the focus group discussions. 
Questions were focused on enjoyment, self-confidence, sharing opinions 
about reading, knowledge and skills acquisition. The focus group comments 
were recorded as detailed notes. 
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Appendix 2: Research support role 
 
I am aware of the British Educational Research Association ethical guidelines 
covering my responsibility to the research profession, the participants, the 
public, funding agencies and the publication and dissemination of research 
findings. 
 
My role as a researcher was supported by my experience as a Skills for Life 
tutor in Cambridgeshire and freelance Skills for Life consultancy work with 
Museums, Libraries and Archives (MLA) East of England, linking Skills for Life 
providers and learners. I am also currently working with MLA East of England 
and Associated Colleges in the Eastern Region (ACER) to provide archive, 
library and museum resources for use on the Level 4 Literacy Teacher 
Training course.  
    
Consequently I was aware of the pressures on tutors to achieve learner 
progression within a tight timescale and to provide detailed planning and 
evaluation paperwork. I was also aware of the needs of the learners who 
experience acute anxiety about their literacy abilities and overcome many 
barriers to join a class and develop their skills.   
 
My teaching experience enabled me to communicate with tutors and manage 
the focus groups effectively. I was aware of my own bias in that reading for 
pleasure is major part of my professional and personal life.  
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Appendix 3: The five generic learning outcomes 
 
1. Knowledge and understanding 
Knowing what or about something 
Learning facts or information 
Making sense of something 
Deepening understanding 
How museums, libraries and archives operate 
Making links and relationships between things 
 
2. Skills 
Knowing how to do something 
Being able to do new things 
Intellectual skills 
Information management skills 
Social skills 
Communication skills 
Physical skills 
 
3. Activity, behaviour, progression 
What people do 
What people intend to do 
What people have done 
Reported or observed actions 
A change in the way that people manage their lives 
 
4. Enjoyment, inspiration, creativity  
Having fun 
Being surprised 
Innovative thoughts 
Creativity 
Exploration, experimentation and making 
Being inspired 
 
5. Attitudes and Values 
Feelings 
Perceptions 
Opinions about ourselves (eg self-esteem) 
Opinions or attitudes towards other people 
Increased capacity for tolerance 
Empathy 
Increased motivation 
Attitudes towards an organisation 
(eg museum, archive or library) 
Positive and negative attitudes in relation to an experience.  
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Appendix 4: I would be put off reading a book … 
 
I would be put off reading a book … 

                                                               
                                                                   
 
 
 
 
    
                                                                                                                             

 
 
 

                                                                                       
                 

                                                                                                              

                                                 
 
 
 

That contains 
bad language. 
5% of learners 
 

That has difficult vocabulary with 
hard words that I can’t read. 
11% of learners 
 

If the story was 
boring. 
5% of learners 

 

If the cover suggests that 
the book is complex. 

9% of learners 

 

If the story was 
about witchcraft. 
2% of learners 

 
I am nervous about 
reading anything. I lack 
confidence and 
concentration. I am 
frightened of people.  
Comment from one learner 

 
laughing at me. 
4% of learners 
 

That is thick, with small 
print and lots of pages 
that takes too long to 
read. 
24% of learners  
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